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Abstract. This phenomenological study explores the lived experiences of non-Catholic 

graduating students at a Catholic university in Bacolod City, Philippines. The research aimed to 

understand their insights and perspectives on studying within a Catholic institution. The study 

involved in-depth interviews with eight participants from diverse religious backgrounds. The 

findings revealed four key themes: spiritual growth, community and inclusivity, personal growth 

and resilience, and academic excellence and holistic development. The study highlights the 

positive impact of the university's inclusive environment, fostering spiritual growth through 

interfaith dialogue and religious education. The emphasis on community and shared values 

creates a sense of belonging and acceptance for non-Catholic students. The university's rigorous 

academic programs and supportive community contribute to personal growth, resilience, and 

academic excellence. The study concludes that the integration of non-Catholic students into 

Catholic universities fosters inclusivity, personal growth, and academic success, providing 

valuable insights for enhancing educational practices and promoting interfaith understanding.  

Keywords. Spiritual growth, inclusivity, non-Catholic students, Phenomenology, Catholic 

university, Philippines 

1.0 Introduction 

Catholic universities, as influential social institutions, play a crucial role in fostering 

inclusivity within academic environments [1]. In pluralistic settings, inclusivity is essential to 

create adaptable spaces that cater to diverse learners [2]. This aligns with Pope Paul VI's [3] 

vision of Catholic universities serving all individuals, including non-Catholics, with special 

affection (Sec. 7, Gravissimum Educationis). St. John Paul II's [4] apostolic constitution, "Ex 

Corde Ecclesiae" (From the Heart of the Church), further encourages openness to students of 

all faiths, recognizing the significance of interfaith dialogue and inclusivity. As a community 

of learners, the Catholic university provides a social space where individuals can express and 

experience their faith in diverse ways [5]. 

In Southeast Asia, the distinct religious and cultural landscape presents unique 

challenges and opportunities for Catholic education [6]. Research reveals significant differences 

in how non-Catholic students in the region perceive religion, particularly regarding spirituality 
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and religiosity [7], often shaped by the complex challenges and engagements inherent in 

Catholic religious programs [6]. This can lead to identity crises among non-Catholic students 

in Catholic universities, potentially impacting their interactions with Catholic peers [8]. 

Therefore, fostering interfaith coexistence and understanding is crucial. While a study by Soabil 

[9] found that non-Catholic students may experience distress due to limited knowledge of 

Catholic religious practices, opportunities exist to enhance interfaith dialogue and bridge this 

gap [10,11,12]. 

The institutionalization of non-Catholic students' presence in Philippine Catholic 

universities is evident in CHED Memorandum Order (CMO) No. 9 section 30, which mandates 

the creation of environments respectful of diverse religious orientations [13]. While some 

research suggests potential struggles for non-Catholic students in maintaining spiritual well-

being within these institutions [14], other studies offer a more positive perspective. Lucas [7] 

found that the mission of Catholic universities can foster a sense of purpose and enrich faith for 

all students, while Estrellas [13] highlights how the inclusion of non-Catholics exemplifies 

personal autonomy and respect for diversity. These findings collectively indicate that non-

Catholic individuals in Philippine Catholic universities can derive meaning, purpose, and a 

sense of social responsibility from their experiences [15]. 

In alignment with the Catholic Educational Association of the Philippines' (CEAP) 

Transformative Education (TE) framework, Catholic higher education institutions are called to 

support the spiritual growth of all community members, including non-Catholics [16]. Catholic 

universities in Negros, adhering to CEAP and Vatican II mandates, foster values of openness, 

love, and friendship within their diverse communities [17]. Notably, one university, through its 

Recoletos education, emphasizes an educational apostolate integrating charisms to be practiced 

by all, including non-Catholics [18]. However, challenges arise in ensuring non-Catholics fully 

adapt to and embrace this educational approach. To explore this situation and amplify the voices 

of non-Catholic students, this research seeks to uncover the lived experiences of non-Catholic 

graduating students within a Catholic university setting. 

While global studies have highlighted the challenges faced by non-Christian and non-

Catholic students in feeling a sense of belonging and inclusion in academic environments 

[19,20] research in the Philippines has primarily focused on the experiences of Catholic students 

in Catholic universities [21,22,23,24]. Although Del Rosario [25] emphasizes the need for 

holistic formation to achieve inclusivity for students of all beliefs in these institutions, there 

remains a significant gap in understanding the lived experiences of non-Catholic graduating 

students, especially in the Asian and Philippine contexts. This research seeks to address this gap 

by exploring the unique perspectives and experiences of this underrepresented group within 

Catholic universities. 

Thus, this phenomenological study aimed to explore the lived experiences of non-

Catholic graduating students at a Catholic university in Bacolod City. Specifically, it sought to 

understand their insights and perspectives on studying within a Catholic institution. 

 

2.0 Literature Review 

Non-Catholic students’ experiences in Catholic schools. Catholic schools have a long 

tradition of catering to Catholic students. However, these institutions increasingly 

accommodate students from diverse religious backgrounds [7]. This diversity can create 

challenges for non-Catholic students, particularly regarding religious education and practices. 

In the Philippines, studies have explored the experiences of non-Catholic students in Catholic 

schools. Soabil [9] found that these students might feel distress due to unfamiliarity with 
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Catholic traditions and mandatory participation in religious activities. However, they also 

acknowledged the positive aspects, such as the schools' discipline and supportive relationships 

among the community members. 

Global studies by LaBelle and Kendall [20] and Ahmadi et al. [19] reveal similar 

challenges for religious minority students, including feelings of exclusion and a lack of 

belonging. Despite these challenges, research suggests that non-Catholic students can develop 

positive perceptions of religion and spirituality within Catholic schools. Thunstrom and Noy 

[26] discovered that prayer is valued by both Catholic and non-Catholic students for its 

emotional comfort. Lucas [7] found similarities in how Catholic and non-Catholic students 

perceive religion, particularly regarding spirituality. 

Spiritual growth and development of non-Catholic students. Spiritual development in 

Catholic schools involves nurturing students' inner life, beliefs, and values [27]. Non-Catholic 

students can engage with the spiritually enriching environment and benefit from the values of 

respect, tolerance, and moral development promoted by Catholic schools [28]. Exposure to 

Catholic rituals and teachings can help these students reflect on their beliefs and grow 

personally and spiritually. Furthermore, the sense of community in Catholic schools fosters 

personal and spiritual development by providing supportive frameworks and counseling [29]. 

Spiritual growth through interfaith dialogue and shared experiences. Spirituality is a 

dynamic and intrinsic aspect of humanity, involving the search for ultimate meaning and 

purpose [30,31]. In the context of Catholic schools, interfaith dialogue plays a crucial role in 

spiritual growth [32]. Religious diversity within the school community provides opportunities 

for students to engage in meaningful conversations about different faiths, fostering 

understanding and respect [33,34,35]. Catholic religious educators acknowledge the reality of 

religious plurality and view it as a chance to promote inclusivity through dialogue [36]. 

Gaining a deeper understanding of faith and spirituality through religious education. 

Religious education in Catholic schools aims to deepen students' understanding of faith and 

spirituality, regardless of their religious backgrounds [35]. Prayer is a significant aspect of 

spiritual development, offering emotional comfort and connection with the divine [37]. College 

students' spiritual quests and life experiences often intertwine with their faith journeys [38]. The 

connection between faith and spirituality provides a sense of inner peace and enables students 

to reflect on their values and life experiences [39]. 

Community and inclusivity. Community and inclusivity are vital components of 

Catholic education [40,41]. Building a welcoming and inclusive community enhances student 

engagement and satisfaction [42]. Effective strategies include collaborative learning, diverse 

curriculum content, and safe spaces for dialogue. Inclusivity contributes to social cohesion by 

bringing together individuals from diverse backgrounds and fostering trust and collaboration 

[43]. However, achieving inclusivity can be challenging due to systemic biases and lack of 

awareness [44]. Catholic schools play a crucial role in addressing these challenges and 

promoting inclusivity among students [5].  

Fostering an inclusive community that values respect and understanding for diverse 

backgrounds. Inclusivity is crucial in educational settings, ensuring all students feel valued and 

supported regardless of their background [45]. Fostering an inclusive environment involves 

creating a culture of respect, empathy, and responsibility. Diversity-sensitive practices are 

essential, considering the diverse perspectives of students, teachers, and parents [46]. School 

leaders play a crucial role in promoting inclusivity by implementing transparent practices that 

empower diverse voices [47].  
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3.0 Philosophical Assumptions 

Creswell and Poth [48] outline four philosophical assumptions that guide qualitative 

research: ontological, epistemological, axiological, and methodological. In this study, the 

ontological assumption acknowledges the diverse realities of non-Catholic students in a 

Catholic university setting. The researcher, as a social science and religion teacher, values 

cultural and religious diversity and aims to understand the unique experiences of these students 

to promote inclusivity. The epistemological assumption emphasizes the importance of getting 

close to the participants and understanding their perspectives. This was achieved through close 

observation, building rapport, and focusing on the participants' significant statements and 

descriptions. The axiological assumption acknowledges the researcher's values and biases, 

particularly their appreciation for diversity and inclusivity in education. The methodological 

assumption follows an inductive approach, using Lichtman's data analysis model to gain a 

deeper understanding of the non-Catholic students' experiences in a Catholic university. 

 

4.0 Methods 

This study used a descriptive phenomenological research design to explore the 

experiences of non-Catholic graduating students in a Catholic university [48]. Eight participants 

were selected using purposive and snowball sampling, ensuring a diverse range of non-Catholic 

denominations for rich data collection [49]. The study participants were eight non-Catholic 

graduating students from a Catholic university in Bacolod City. They represented diverse 

religious backgrounds, including Baptist, Aglipayan, Islam, Born Again Christian, Seventh-day 

Adventist, Iglesia Ni Cristo, Latter-day Saint, and Pentecostal. They were selected based on 

their non-Catholic affiliation since birth, enrollment status as graduating students, and ability to 

articulate their experiences. This diverse group provided valuable insights into the experiences 

of non-Catholic students within a Catholic educational institution. 

Data collection involved unstructured, in-depth individual interviews, allowing 

participants to share their experiences in their own words [48,49]. Ethical considerations were 

prioritized, with informed consent obtained, and rapport established before interviews. Mind 

bracketing was employed to maintain objectivity, and debriefing sessions were provided to 

ensure participant well-being. Data analysis followed Lichtman's 3Cs model [49], involving 

coding, categorizing, and conceptualizing. This inductive approach allowed themes to emerge 

from the data, providing a comprehensive understanding of the lived experiences of non-

Catholic graduating students in a Catholic university. 

In qualitative research, trustworthiness ensures that the data is credible, transferable, 

dependable, and confirmable [50]. In this study, credibility was established through member 

checking, where participants verified the accuracy of their transcribed interviews. 

Transferability was enhanced through thick descriptions and probing techniques, allowing for 

the application of findings to other contexts. Dependability was achieved through detailed field 

notes and adherence to Lichtman's methodology, ensuring consistency and traceability of data. 

Finally, confirmability was established through an external audit, verifying the alignment 

between the thematic presentation of data and participants' descriptions of their experiences. 

To ensure ethical soundness, the researcher addressed the general principles of respect, 

justice, and beneficence in line with PHREB guidelines. The study holds social value by 

contributing to the limited research on the experiences of non-Catholic students in Catholic 

universities, aiming to promote inclusivity and inform relevant programs (PHREB). Informed 

consent was secured, and vulnerability was mitigated by ensuring voluntary participation and 

maintaining confidentiality. Potential risks, such as emotional exhaustion, were addressed with 
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breaks and emotional support, while benefits included increased awareness and representation 

for non-Catholic students. Privacy was upheld through anonymization and data protection 

measures, and transparency ensured through online publication and disclosure of any conflicts 

of interest. Justice was maintained by providing compensation and avoiding discrimination. The 

researcher's qualifications in social science and education, as well as adequate resources, 

ensured the study's rigor. Community involvement was fostered through presentations and 

dissemination of findings to relevant stakeholders. 

 

5.0 Results 

The study participants comprised eight non-Catholic graduating students from a 

Catholic university in Bacolod City, Philippines. These students, each with a unique 

background and story, represented a diverse range of religious affiliations.  

Vela, a resilient Civil Engineering student and Baptist, shared her experiences 

navigating academic challenges while maintaining her faith. Lyra, an eloquent Aglipayan 

Medical Technology student, offered an optimistic perspective on her educational journey. 

Orion, an accomplished Muslim leader in the College of Criminology, provided insights into 

his experiences balancing academic excellence and his cultural heritage. Virgo, an assertive 

Psychology student raised in a Born Again Christian family, emphasized the importance of 

inclusivity and fairness.  

Aries, a resilient Seventh-day Adventist Medical Technology student, highlighted the 

role of faith and perseverance in overcoming academic obstacles. Pollux, a basketball enthusiast 

and Iglesia Ni Cristo member from the College of Criminology, shared his experiences within 

the university community. Hydra, a Latter-day Saint Psychology student and church leader, 

showcased her dedication to mentorship and community engagement. Draco, a humble 

Pentecostal student from a business-oriented family, expressed gratitude for the university's 

opportunities for service. 

 

6.0 Thematic Insights 

To ensure objectivity, the researcher employed phenomenological bracketing and 

limited personal interaction with the participants. This approach allowed for an open and 

unbiased understanding of the lived experiences of non-Catholic graduating students in a 

Catholic university. Following in-depth interviews and transcriptions, the researcher utilized a 

rigorous data analysis model to identify key insights and develop comprehensive descriptions 

of the participants' experiences. The analysis focused on both the content and the nature of their 

experiences, revealing four overarching themes and fourteen sub-themes that collectively 

illuminated the multifaceted nature of being a non-Catholic student within a Catholic 

educational institution. 

Spiritual growth is fostered through interfaith dialogue, religious education, and 

embracing humility. Community and inclusivity are cultivated through shared commitment to 

love and learning, fostering respect for diversity, finding unity amidst diversity, and 

experiencing a supportive learning environment. Personal growth and resilience are developed 

through experiencing personal growth and joy, persevering through challenges, and balancing 

personal beliefs while participating in required religious activities. Academic excellence and 

holistic development are achieved through receiving high-quality education, navigating 

academic pressures, finding relaxation through school activities, and embracing community 

engagement. These diverse experiences collectively contribute to the non-Catholic students' 

overall growth and development within the Catholic university setting. 
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Theme 1: Spiritual Growth and Development 

The university facilitates spiritual growth through diverse activities like ARSE retreats, 

religious services, and classroom discussions, emphasizing St. Augustine's teachings on 

humility and faith. This multifaceted approach encourages students to reflect on their beliefs, 

learn about different faiths, and deepen their understanding of spirituality. 

Spiritual growth through interfaith dialogue and shared experiences. The university 

fosters spiritual growth through interfaith dialogue and shared experiences, creating a space for 

diverse individuals to learn from each other and deepen their understanding of spirituality 

through activities like ARSE retreats and daily prayers. 

It has helped me know myself. It has also given me spiritual growth because our last 

retreat in Don Bosco was facilitated by the Campus Ministry. I was able to realize who I really 

am. The retreat helped a lot (Lyra, Personal Communication, February 23, 2024). 

This is for spirituality, sir, so I will be given more strength to overcome the challenges, 

especially since I am in a field that saves lives (Lyra, Personal Communication, February 23, 

2024). 

We had our ARSE last week. It was a confession, sir, of the Catholics. So, they were 

in church. It was so quiet. It did not seem to be a purely Catholic exercise. It was more on 

personal reflection, whatever your faith is. They did not strictly impose (Aries, Personal 

Communication, March 4, 2024). 

In our Religion subject, we just join masses held because our department is sometimes 

the sponsor. It is nice because we also give offerings during the mass (Lyra, Personal 

Communication, February 23, 2024). 

The university taught me how to be firm in my faith. Even if they teach Catholicism, 

you will be inspired because of how intensely they always show their faith in religious practices 

and mass. However, on my part, I also want to be firm with my faith (Vela, Personal 

Communication, April 19, 2024). 

Gaining a deeper understanding of faith and spirituality through religious 

education. Religious education at the university, particularly through ReEd classes, fosters a 

deeper understanding of faith and spirituality by exposing students to diverse religious 

perspectives, including Catholicism, and encouraging reflection on their own beliefs. 

Another one, sir, I remember with our ReEd… it was an assignment from our teacher 

that every Sunday… we had to list the message religious learnings given by our pastors every 

Sunday… we should provide pictures and lessons learned… for five Sundays, this helped 

improve my ideas about my faith, this is the only thing that helped me improve (Vela, Personal 

Communication, February 22, 2024). 

I learned a lot of things that were not taught to Born Again Christians. However, I have 

learned a lot, and I guess the knowledge really helped me integrate into my physical, mental, 

and emotional life at university, and there is nothing I learned that makes me uncomfortable. It 

was fun discussing and reading about Christianity through the eyes of the Catholics (Virgo, 

Personal Communication, March 1, 2024). 

Gin dibdib ko gid toh sir actually ang sa ReEd nga task, ang Sunday reflection, I take 

my REED tasks seriously, sir. The Sunday reflection helps a lot in my knowledge and faith 

(Orion, Personal Communication, April 18, 2024). 

Embracing humility as a transformative force. The university's emphasis on St. 

Augustine's teachings, particularly on humility and the integration of faith and knowledge 
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(Caritas et Scientia), serves as a guiding principle for students' personal and spiritual 

development. 

St. Augustine taught us the value of humility (Lyra, Personal Communication, 

February 23, 2024). 

I will never forget that St. Augustine was a sinner who changed and became the 

greatest saint. I learned from him the value of humility, sir. I know I have not practiced this 

often, but what I learned from REED impacted my life. It is nice to learn everything about St. 

Augustine, like his teaching, his values, something like those, sir (Aries, Personal 

Communication, March 4, 2024). 

Regular prayer, the need to always pray, and the teachings of St. Augustine on humility 

and caritas et scientia (Hydra, Personal Communication, April 20, 2024). 

The university taught me to be humble and to stay grounded. I thank the people close 

to me, like my friends and classmates, for they helped me process my emotions (Virgo, Personal 

Communication, March 1, 2024). 

 

Theme 2: Community and Inclusivity 

The university prioritizes community and inclusivity, evident in its diverse student 

body and commitment to fostering respect and understanding. United by a shared passion for 

learning and the values of Caritas et Scientia (Love and Knowledge), students develop 

meaningful connections and a sense of belonging through inclusive practices and celebrations 

of different religions. 

Finding inspiration and community in a shared commitment to love and learning. 

The university fosters a community where love and learning intersect, inspiring students and 

nurturing lasting connections through shared values and the pursuit of knowledge. 

I was touched by learning about the lives of saints whose lives are so inspiring based 

on what I have learned from the university on Caritas et Scientia (Hydra, Personal 

Communication, April 20, 2024). 

University aligns with my belief… to do good and to love the least. That is why I am 

really okay (Pollux, Personal Communication, March 12, 2024). 

Overall, my best experience was when I met people that I could consider life-long 

friends, as well as I met professors who gave me knowledge on how to become a pillar of society 

(Virgo, Personal Communication, March 1, 2024). 

The biggest cycle of wisdom.  People. The university has a bunch of kindred people, 

especially the students (Draco, Personal Communication, March 14, 2024). 

Fostering an inclusive community that values respect and understanding for diverse 

backgrounds. The university fosters an inclusive community that values respect and 

understanding for diverse backgrounds, particularly religious beliefs, as demonstrated by non-

Catholic students' active participation in Catholic practices and the university's recognition of 

other religious traditions. 

The only thing I can do is to respect, sir, because I am in a Catholic school, and that is 

what we are, non-Catholics. For example, during prayers, we bow as a sign of respect when 

they make the sign of the cross (Vela, Personal Communication, February 22, 2024). 

Then, during prayers, lunchtime, or morning, I join. I stand and show respect. I do not 

walk, although I see others walking (Vela, Personal Communication, April 19, 2024). 
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As a form of respect.  Yes. This is to honor the beliefs of others. The university also 

adheres to respect for other religions, such as Muslim and Chinese, since the university also 

celebrates Chinese New Year and Ramadan (Virgo, Personal Communication, March 1, 2024). 

I am very respectful of the values and practices of the university. For example, I also 

comply with attendance at masses (Hydra, Personal Communication, March 6, 2024). 

Finding unity amidst diversity within the school community. The university fosters 

unity within its diverse community by embracing and celebrating differences in socioeconomic 

backgrounds, faiths, and cultures, promoting empathy and understanding among students. 

The diversity of people at the university. To me, there are different kinds of people in 

college; there are poor and rich as well – those who study here come from different parts of 

Negros, and they have different backgrounds, but when we are at the university, we are like 

equals (Vela, Personal Communication, February 22, 2024). 

People pray differently. People do things differently there, and then they pray for the 

saints, other than we do. So, yes, even though I am a non-Catholic, I still understand the way it 

is (Draco, Personal Communication, March 14, 2024). 

With the exposure I have at the university, I can personally deal with diverse people 

because I know they have different experiences in life, and we have to deal with them. And this 

is what I am today; I can easily adjust (Orion, Personal Communication, February 27, 2024). 

We are really taught to respect. There is diversity when it comes to religion. That is 

what I always remember, sir. I always observe empathy and compassion towards others because 

both the school and my religion as LDS taught me about these (Hydra, Personal 

Communication, March 6, 2024). 

There is no discrimination when it comes to religion. Any person, no matter the belief, 

is welcome at the university as long as you practice the moral values that you show in school 

(Lyra, Personal Communication, April 26, 2024). 

Experiencing a supportive and inclusive learning environment. The university 

fosters a supportive and inclusive learning environment that values diversity and promotes 

collaboration among students, faculty, and staff, creating a sense of belonging for all. 

One thing I am thankful to the university community… admin, teachers, and staff is 

their great support when it comes to the education of the students, especially since we are in the 

medical technology program. They give us enough time for our studies and excellent training 

(Lyra, Personal Communication, February 23, 2024). 

Because of my friends, sir, since they are there, and the teachers or the professors, my 

friends, and the administration, they include me or make me feel I belong in everything we have 

in school (Virgo, Personal Communication, March 1, 2024). 

What I like most, sir, with MedTech is that our professors and mentors, especially the 

CI (Clinical Instructors), are now very approachable and willing to teach us. You will really 

know that they deliver high quality. They are intelligent; there are always answers to our 

questions. Most of them are products of the university MedTech and are achievers. The program 

is good, and the people who handle us are also good, as well as the staff and our head (Aries, 

Personal Communication, March 4, 2024). 

My most meaningful experience, sir… I got to know the people, sir. This is what I 

appreciate. When I was in high school, people were conscious of their status. At UNO-R – I 

was truly amazed with the students (Vela, Personal Communication, February 22, 2024). 

 

 

 

296

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

Theme 3: Personal Growth and Resilience 

The university's environment fosters personal growth and resilience in students, 

encouraging them to embrace diverse perspectives, overcome challenges, and balance personal 

beliefs with institutional values. 

Experiencing personal growth and joy within a welcoming and enriching 

environment. The university's welcoming and enriching environment fosters personal growth 

and joy in students through diverse experiences, shared values, and religious education 

programs like ARSE. 

It was great and fun until I reached college, sir. I have built lots of memories here at 

the university, as well as my escapades with my group. Many happy events happened at the 

university, sir (Pollux, Personal Communication, March 12, 2024). 

That is why I am grateful to the university, sir, because it widened my horizon. I 

became open to other ideas, I became open-minded, and I am happy (Pollux, Personal 

Communication, March 12, 2024). 

Exciting and thriving Institution. Because I am just a curious person, and at some point, 

there are things that you could learn from, something you could remember a good thing (Draco, 

Personal Communication, March 14, 2024). 

I am very happy to have received the opportunity to study in a Catholic university 

because I have learned a lot of things. In our community, a Muslim community, people are rude. 

Here people are good-natured. They are very caring (Orion, Personal Communication, 

February 27, 2024). 

Developing resilience and perseverance in the face of challenges. The university 

fosters resilience and perseverance in students by presenting diverse challenges, encouraging 

them to overcome obstacles and adapt to new situations, ultimately preparing them for the real 

world. 

The university did not stop. So, students did not surrender. This kind of push made me 

realize that despite the struggles and awkwardness in life, we have to move forward. The 

university taught me to be resilient and thrive (Draco, Personal Communication, March 14, 

2024). 

The tasks in ReEd were difficult to me, but I did not mind them.  I just continued.  This 

is part of my being in a Catholic school. I accepted everything (Orion, Personal 

Communication, February 27, 2024). 

The resilience and survival of the engineering students are great. I had to struggle and 

became resilient because the course I chose was difficult (Vela, Personal Communication, 

February 22, 2024). 

In the ARSE, sir, the challenging part is the prayers and leading in the prayers. I believe 

that prayers should not be memorized, but this is what happens during the rosary. Even though 

it is difficult, I attend and participate, but the feeling is different since it is given that I am a 

non-Catholic (Hydra, Personal Communication, March 6, 2024). 

Balancing personal faith with academic demands in a Catholic institution. While 

required religious activities like attending Mass are part of the university experience, students 

navigate the balance between personal beliefs and participation, with some expressing a lack of 

personal connection or spiritual growth. 

In terms of worship, at ARSE, my presence was there, but I felt I did not contribute 

anything. For example, in the masses, in the confessions, it is like that; it feels like I have not 

done anything. It seems I just reflected on myself personally but not religiously (Orion, 

Personal Communication, February 27, 2024). 
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I also remember one biggest challenge… I remember one non-Catholic telling me that 

during prayers, just follow because it will not affect me anyhow, but I refused because it is 

different for me (Vela, Personal Communication, February 22, 2024). 

The Mass is not that effective because it is being required, sir. It is not good to attend 

mass only because you are required to attend. However, we have to attend because there is an 

attendance (Hydra, Personal Communication, March 6, 2024). 

Most especially the mandatory masses, sir, like when there is sponsorship, I attend 

because I respect your religion (Pollux, Personal Communication, March 12, 2024). 

 

Theme 4: Academic Excellence and Holistic Development 

The university is recognized for providing high-quality education and rigorous 

training, preparing students for their chosen fields while fostering personal growth and 

community engagement. 

Receiving a high-quality education and rigorous training. The university is 

consistently praised for providing high-quality education and rigorous training that prepares 

students for successful careers. 

This is precisely my training ground – the school, the training ground to serve my 

fellowmen. There are many good things to experience at university. All those I have 

experienced created an impression on myself and my being, and I will bring them when I leave 

the university in the coming months (Orion, Personal Communication, February 27, 2024). 

The University is a Cradle of excellence – quality education. This is what I have 

learned because of the rigid training in engineering that the university gives (Vela, Personal 

Communication, April 19, 2024). 

This University provides quality education. Although it is not perfect, I am very 

satisfied with my academic journey (Hydra, Personal Communication, April 20, 2024). 

I like that there is academic excellence, sir, and our mentors and professors train us. 

This is the feeling I got from the university, excellence in education and skills in the workplace 

(Aries, Personal Communication, March 4, 2024). 

I am here because of the quality of education, sir. Also, some of my friends from and 

are with the University, sir. It is the quality of education and my group of friends (Pollux, 

Personal Communication, March 12, 2024). 

Navigating the challenges and pressures of academic rigor. The academic rigor at 

the university, particularly in the MedTech program, is undeniably challenging. However, 

students find ways to cope and persevere, viewing the challenges as opportunities for growth 

and drawing inspiration from their peers' successes. 

The academics, sir, are very, very difficult. There is no joke that they are difficult, but 

you can survive. You should survive, taking myself as an example, I failed three times (Vela, 

Personal Communication, February 22, 2024). 

It is hard coupled with pressure at the same time. But this is manageable. It is just hard 

to keep up sometimes because they are strict, especially in the REED class (Vela, Personal 

Communication, April 19, 2024). 

Medtech is difficult because the university medtech is known to be an achiever and 

number one in Negros. The teachers exerted all the pressure to maintain a 100% passing 

percentage on the board. So, all pressures and expectations have been thrown at us, sir, because 

the university MedTech has a great reputation (Lyra, Personal Communication, February 23, 

2024). 
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I remembered one challenge in my REED subject in my second year. We were required 

to make an output after going to church. We were to make a synopsis, reflection, or conclusion 

about the homily. There were times I was not able to submit an output because I was not able 

to attend even the Muslim worship (Orion, Personal Communication, February 27, 2024). 

Finding relaxation and camaraderie through school activities and events. School 

activities and events like U-Week, Sportsfest, and Psychology Night provide students with 

opportunities to relax, connect with peers, and foster a sense of community. 

Aside from religious activities, activities like the U-WEEK help me get acquainted 

with other students in other departments and be together with them (Vela, Personal 

Communication, February 22, 2024). 

Excited but also exhausted because of the work, especially activities; for example, we 

work hard for the sports fest so that everyone may enjoy the activity and get self-fulfillment and 

joy (Virgo, Personal Communication, April 18, 2024). 

During U-week, we can relax from academics. We were tasked with MedTech 

activities and were in 3rd year. So, we should be there every day because MedTech manages a 

booth. When it is sportsfest, we need the power of the department. So, my friends joined. I 

helped in the committee on sports to help my department (Aries, Personal Communication, 

March 4, 2024).  

Psychology night.  I enjoyed it a lot because I consider myself an introvert, but then I 

saw myself enjoying it a lot (Hydra, Personal Communication, March 6, 2024). 

Embracing a life of service and community engagement. The university's emphasis 

on service, rooted in the teachings of St. Augustine, manifests in students actively participating 

in outreach programs and alumni pursuing service-oriented careers. 

It is like when you devote yourself to one thing, like the values of a student, because 

they teach us how to live these values – these are taught to us by our teachers and others in the 

community (Lyra, Personal Communication, February 23, 2024). 

The attitude acquired from the university is their simplicity and integrity. They are also 

more engaged in community service because of the university and our brotherhood, which is 

registered at the university. Community service has helped a lot (Pollux, Personal 

Communication, April 19, 2024). 

Service is my motivation; this is why I took up criminology. For me, helping is a joy. 

It is nice that the university provides the venue to serve and help. I was able to conquer my 

doubts about my capabilities (Orian, Personal Communication, February 27, 2024). 

What feels so good at a university other than its size is the opportunity to help others. 

We have community outreach. Well, most of the time we would go to the outreach at 

Handumanan. It is an amazing place (Draco, Personal Communication, March 14, 2024). 

Overall, the university provides a holistic educational experience that fosters spiritual 

growth, personal development, and community engagement within a diverse and supportive 

environment. Students from various backgrounds thrive academically and personally, guided 

by the university's emphasis on love, service, and humility. While facing academic challenges, 

students develop resilience and perseverance, emerging as well-rounded individuals ready to 

make a positive impact. The university's commitment to interfaith dialogue allows students to 

deepen their faith while respecting others, fostering an inclusive and supportive community. 

This holistic approach equips students with not only knowledge and skills but also nurtures their 

spiritual, emotional, and social well-being, preparing them for fulfilling lives of service and 

leadership. 

 

299

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

7.0 Discussion 

Spiritual Growth and Development 

In Catholic universities, non-Catholic students experience spiritual growth through 

diverse religious practices, interfaith dialogue, and inclusive religious education, fostering a 

deeper understanding of their own faith and others [28,9]. The emphasis on humility in Catholic 

tradition encourages self-reflection and personal transformation, leading to meaningful 

connections with others [51]. The university's inclusive approach and exposure to diverse 

perspectives also contribute to spiritual development, allowing students to appreciate the 

richness of human spirituality and find common ground despite differences [7,32]. Religious 

education in Catholic universities plays a crucial role in deepening students' understanding of 

faith and spirituality, regardless of their religious background [35]. The curriculum 

encompasses not only Catholic teachings but also the study of other religions and cultural 

influences on spirituality [34]. Through exposure to diverse perspectives and the promotion of 

open dialogue, students are encouraged to reflect on their own beliefs and develop a more 

profound understanding of faith. This inclusive approach to religious education nurtures 

spiritual life and promotes tolerance and interreligious understanding among students [52].  

 

Community and Inclusivity 

Building community and fostering inclusivity in a school setting creates a welcoming 

and harmonious environment where all students feel valued and respected, enriching their 

educational experience and equipping them with essential life skills [42,43]. The university 

fosters a community where love and learning intersect, inspiring students and nurturing lasting 

connections through shared values and the pursuit of knowledge [53]. Fostering an inclusive 

community that values respect and understanding for diverse backgrounds enhances the sense 

of belonging and emotional well-being among all students [54,55]. The university fosters a 

sense of unity amidst diversity by embracing and celebrating differences, encouraging open 

dialogue, and promoting empathy, leading to a truly inclusive community [56]. Experiencing a 

supportive and inclusive learning environment is crucial for non-Catholic students as it fosters 

a sense of acceptance and belonging [45,57]. 

 

Personal Growth and Resilience 

In an inclusive school environment, non-Catholic students experience significant 

personal growth and develop resilience by engaging with diverse beliefs and traditions [58,59]. 

This holistic development equips them with the confidence and perseverance to navigate future 

challenges [60,61,62]. Moreover, the welcoming atmosphere fosters personal growth and joy, 

allowing students to broaden their perspectives and form meaningful relationships [63,64,65]. 

Additionally, non-Catholic students learn to balance their personal beliefs with participation in 

required religious activities, fostering understanding and respect for different practices 

[66,67,68]. They develop resilience and perseverance by facing challenges, adapting to new 

situations, and embracing different perspectives, which prepares them for future obstacles 

[69,70,9]. Overall, the inclusive environment fosters personal growth, resilience, and joy, 

equipping students with essential skills for navigating life's complexities. 

 

Academic Excellence and Holistic Development 

Non-Catholic students pursuing academic excellence in a Catholic school environment 

gain valuable insights as they navigate a curriculum that integrates rigorous academics with 

moral and ethical education [3,9]. This holistic approach fosters their personal growth and 
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equips them with a well-rounded education that extends beyond the classroom [71]. Through 

structured learning and disciplined study, they gain valuable insights into academic excellence 

and personal growth, recognizing the importance of intellectual and character development. 

This comprehensive approach prepares them to excel academically and equips them with 

essential skills and resilience, setting them on a path toward future success [72,73,17,74,75]. 

Navigating academic rigor in a Catholic school setting equips non-Catholic students with 

crucial life skills beyond the classroom. They develop resilience and adaptability by learning to 

prioritize tasks effectively, manage stress, and persevere [76,77,78,79,80]. Extracurricular 

activities offer relaxation and camaraderie, promoting social bonding and personal rejuvenation 

[81,82,83,84,85,86]. Non-Catholic students also embrace a life of service and community 

engagement, finding fulfillment in giving back and developing compassion and empathy 

[87,88,89,90,91,92]. This holistic approach to education nurtures their spiritual, emotional, and 

social well-being, preparing them for fulfilling lives of service and leadership. 

 

8.0. Conclusion 

The integration of non-Catholic students into Catholic school environments fosters 

inclusivity, personal growth, and academic excellence. Through exposure to diverse 

perspectives and a supportive community, these students embark on transformative journeys, 

deepening their understanding of faith and developing resilience, open-mindedness, and 

essential life skills. The emphasis on moral education and community engagement further 

shapes them into empathetic and responsible leaders, highlighting the power of education to 

transcend religious boundaries and create a thriving environment for all. 

 

9.0. Limitations of the Findings 

Given the study's limited scope and the small sample size, which included only eight 

non-Catholic emerging adults, one of whom was non-Christian, the findings are not 

generalizable. They cannot fully capture the diverse experiences of this population within the 

broader context of their lives. 

 

10.0. Practical Value of the Paper 

This study offers valuable insights into the experiences of non-Catholic students in a 

Catholic university, providing a foundation for enhancing inclusivity across various 

departments. By incorporating recommendations like interfaith dialogue, specialized 

counseling, and inclusive activities, the university can foster a more welcoming environment 

that enriches the educational experience for all students. 

 

11.0. Directions for Future Research 

Building upon these findings, future research could explore the lived experiences of 

Catholic students in non-Catholic or non-sectarian schools, offering a comparative perspective. 

Researchers could also delve deeper into the individual narratives of non-Catholic students 

through narrative inquiry, focusing on their spiritual journeys, identity formation, and sense of 

belonging. Additionally, detailed case studies could offer rich, contextualized insights into the 

unique experiences and coping strategies of these students. Quantitative surveys could measure 

various dimensions of student development, including spiritual growth, academic achievement, 

and well-being. Longitudinal studies could provide a comprehensive view of the long-term 

impact of these experiences. Furthermore, including perspectives from extended families, 

professionals, and the larger community could offer a broader understanding of the issue. 

301

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

 

12.0. Declaration of Conflict of Interest 

The authors declare no conflict of interest. 

 

13.0 Acknowledgement 

 The researcher extends his gratitude to following: his adviser and co-author Dr. Dennis 

V. Madrigal and his research mentor, Dr. Joel Bual. The researcher's employer, Bacolod Tay 

Tung High School and Bacolod Tay Tung Alumni Association and Educational Foundation and 

the University of Negros Occidental-Recoletos. To my family, Kalakbay and Fr. Arnold, 

friends, colleagues, and most of all the participants of this study. Lastly, and most importantly, 

to Almighty God for His Grace and LOVE to overcome many trying moments to complete this 

paper. Ad Majorem Dei Gloriam! 

 

14.0 References 

[1] Ford, T. N., & Glimps, B. J. (2020). A comparison of "inclusiveness" in two liberal 

arts catholic universities: What nurtures an inclusive campus climate? In Accessibility and 

Diversity in Education: Breakthroughs in Research and Practice (pp. 1022–1040). IGI Global. 

https://doi.org/10.4018/978-1-7998-1213-5.ch049 

[2] Brienza, A. (2021). The spirit of inclusion: Facilitating dialogue & developing 

strategies for inclusion in catholic higher education. The Wabash Center Journal on 

Teaching, 2(1). https://doi.org/10.31046/wabashcenter.v2i1.1943 

[3] Paul VI. (1965). Declaration on Christian education: Gravissimum Educationis. 

http://www.vatican.va/archive/hist_councils/ii_vatican_council/documents/vatii_decl_196510

28_ gravissimum-educationis_en.html 

[4] John Paul II. (1990). Ex corde ecclesiae. 

http://w2.vatican.va/content/johnpaulii/en/apost_constitutions/documents/hf_jpii_apc_150819

90_ex-c orde-ecclesiae.html 

[5] McCluskey, N. G. (2016). The Catholic obligation to educate. The Catholic 

Lawyer, 4(3), 9. 

 https://scholarship.law.stjohns.edu/cgi/viewcontent.cgi?article=1213&con 

[6] Baring, R., & Cacho, R. G. (2015). Contemporary engagements and challenges for 

Catholic religious education in Southeast Asia. Global perspectives on Catholic religious 

education in schools, 143-153. 

[7] Lucas, P. (2021). Catholic and non-Catholic college students of a Catholic 

university and their perceptions on religion. International Journal of Research, 10(3), 1–11. 

https://doi.org/ 10.5861/ijrse.2020.5727 

[8] Fredimento, A., Bito, G. S., Hoban, N., Sadipun, B., Balan, J. M., Woa, M. D., ... 

& Welu, F. (2021). Katekese Tntang “Bangga Menjadi Orang Katolik” bagi Komunitas 

Mahasiswa Katolik Pu ‘urere. Prima Abdika: Jurnal Pengabdian Masyarakat, 1(4), 181-191. 

https://doi.org/10.37478/abdika.v1i4.1275 

[9] Soabil, S. Y. (2020). Non-Catholic students’ cultural and religious experiences 

attending Catholic high schools. https://ir.stthomas.edu/caps_ed_lead_docdiss/144 

[10] Amatullah, S., & Dixit, S. (2023). Situatedness of school choice among Muslim 

students: An intersectional approach. Contemporary Education Dialogue, 20(2), 206–235. 

https://doi.org/10.1177/09731849231187706 

302

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.31046/wabashcenter.v2i1.1943
https://doi.org/10.37478/abdika.v1i4.1275
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[11] Baatsen, R. A. (2017). The will to embrace: An analysis of Christian Muslim 

relations. HTS Teologiese Studies / Theological Studies, 73(6), 33–90. 

https://doi.org/10.4102/hts.v73i6.4883 

[12] Larson, E. M. (2022). Learning to navigate the ethics of boundaries: Schools, 

youth, and inter-religious relationships in Manado, Indonesia. Journal of the Royal 

Anthropological Institute, 28(2), 432– 450. https://doi.org/10.1111/1467-9655.13702 

[13] Estrellas, J. (2022). An assessment of the religious knowledge and attitude of 

third-year college students of Catholic colleges and universities of the three dioceses in Negros 

Occidental: A basis for religious education program. Asian Research Journal of Arts & Social 

Sciences, 18(1), 33-43.  https://doi.org/10.9734/arjass/2022/v18i130325 

[14] Oracion, E. G., & Madrigal, D. V. (2019). Catholic identity and spiritual well-

being of students in a Philippine Catholic University. Recoletos Multidisciplinary Research 

Journal, 7(2), 47-60. https://doi.org/10.32871/rmrj1907.02.04 

[15] Boylan, E. (2015). Where Catholic identity is visible: Differences in college 

students' mission perception at Catholic and independent colleges. Journal of Catholic Higher 

Education, 34(2), 211–234.https://eric.ed.gov/?id=EJ1077224 

[16] Aguas, J. J. S. (2019). Catholic education in the Philippines. Encyclopedia of 

Teacher Education,1–7. M. A. Peters (ed.). https://doi.org/10.1007/978-981-13-1179-6_147-1 

[17] Madrigal, D. V., & Oracion, E. G. (2019). The quality of Recoletos education in 

Negros Island in the realm of Philippine Catholic school standards. Recoletos Multidisciplinary 

Research Journal, 7(1), 1-12. https://doi.org/10.32871/rmrj1907.01.01 

[18] Almayo, E. (2017). Exploring the brand experience of Recoletos education: An 

interpretative phenomenological analysis. University of Negros Occidental-Recoletos, Bacolod 

City. https://doi.org/10.52006/main.v1i1.16 

[19] Ahmadi El, A., & Colé, P. Cavalli, E., Duncan, L. G., Elbro, C., (2017). 

Phonemic—Morphemic dissociation in university students with dyslexia: An index of reading 

compensation? Annals of Dyslexia, 67, 63–84. 

https://link.springer.com/article/10.1007/s11881-016-0138-y 

[20] LaBelle, J., & Kendall, D. (2016). Characteristics of Jesuit colleges and 

universities in the United States: A reciprocal interdependence analysis. Journal of Catholic 

Education. https://doi.org/10.15365/joce.1903132016 

[21] Jez, R. J., Cantillon, J. C., Ramers, L. H., & Burgess, M. M. (2021). As Catholic 

schools become more diverse, how should we prepare new catholic school educators for 

inclusive schools? An analysis of research on university and diocesan teacher training. Journal 

of Catholic Education, 24. http://dx.doi.org/ 10.15365/joce.2402052021 

[22] Del Castillo, F. A., Del Castillo, C. D., & Corpuz, J. C. (2021). Dungaw: Re-

imagined religious expression in response to the COVID-19 pandemic. Journal of Religion and 

Health, 1-21. https://link.springer.com/article/10.1007/s10943-021-01361-z 

[23] Lituañas, C. R. (2017). An inquiry at the millennial youth spiritual identity: 

Experiences of DLSU students. Manila: Lasallian Pastoral Office, De La Salle University.  

[24] Patinio, F. (2020). More pinoys believe faith 'very important' in fighting Covid-

19. Philippine News Agency. https://www.pna.gov.ph/articles/1108913 

[25] Del Rosario, R. J. R. (2017). Catholic religious education in Philippine catholic 

universities: A critique on catholic religious education in the Philippines. In DLSU Research 

Congress: The Asean Ecosystem, 50. 

303

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.4102/hts.v73i6.4883
https://doi.org/10.32871/rmrj1907.02.04
https://doi.org/10.32871/rmrj1907.01.01
https://doi.org/10.52006/main.v1i1.16
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[26] Thunström, L., & Noy, S. (2022). What we think prayers do: Americans’ 

expectations and valuation of intercessory prayer. PLoS One, 17(3), e0265836. 

https://doi.org/10.1371/journal.pone.0265836  

[27] Masharipova, K. (2024). Spiritual development of youth in the higher 

education. News of UzMU Journal, 1(1.1. 1.), 154-157. 

https://doi.org/10.69617/uzmu.v1i1.1.1..703 

[28] Lion, B. (2015). Catholic student experiences and perceptions at a non-Catholic 

Christian institution. The University of Alabama. 

https://www.proquest.com/openview/21e5553505a672283d0a83ce786195c 

[29] Klemond, S. (2023). Non-Catholic in a Catholic School: Forming New Apostles. 

National Catholic Register, Minneapolis. https://www.ncregister.com/news/non-catholic-in-a-

catholic-school-forming-new-apostles 

[30] Boyd, C. M. (2019). Spiritual growth: An exploration of radical coaching.  

http://hdl.handle.net/10898/10083 

[31] Minandar, J. (2019). Spiritual health assessment & growth plan.  

https://d1wqtxts1xzle7.cloudfront.net/59924910/My_Spiritual_Health_Assesment 

Growth_Plan20190703-21307- 

[32] Rymarz, R., & Cleary, A. (2016). Comparing Catholic and non-Catholic students 

in Catholic schools: Some implications for understanding of secularization. In Compass, 50(2), 

p. 9. https://www.proquest.com/openview/56b4738f33e2f4ce7de6c4dd83dc0912/ 

[33] Roebben, B. (2019). New wine in fresh wineskins. Rethinking the theologicity of 

Catholic religious education. Global Perspectives on Catholic Religious Education in Schools: 

Volume II: Learning and Leading in a Pluralist World, 51–61. https://doi.org/10.1007/978-981-

13-6127-2_5 

[34] Rossiter, G. (2020). Re-contextualizing Catholic school religious education: 

Educating young people spiritually, morally, and religiously for the 21st century. The Person 

and the Challenges. The Journal of Theology, Education, Canon Law and Social Studies 

Inspired by Pope John Paul II, 10(1), 29–66. http://dx.doi.org/10.15633/pch.3610  

[35] Van Dijk-Groeneboer, M. C. (2019). Religious education in the secularized 

Netherlands. Global Perspectives on Catholic Religious Education in Schools: Volume II: 

Learning and Leading in a Pluralist World, 655-663. https://doi.org/10.1007/978-981-13-6127-

2 

[36] Asdi, A., Xiaofei, Y., & Marseli, M. (2024). Religious diversity and AI: The role 

of the Catholic Church in interfaith dialogue. Stipas Tahasak Danum Pambelum Keuskupan 

Palangkaraya, 1(1), 48-60. https://publisher.stipas.ac.id/index.php/pbs/article/view/77 

[37] Kruijthoff, D., Bendien, E., Kooi, K. V. D., Glas, G., & Abma, T. (2022). Prayer 

and healing: A study of 83 healing reports in the Netherlands. Religions, 13(11), 1056. 

https://doi.org/10.3390/rel13111056 

[38] Bendien, E., Kruijthoff, D. J., van der Kooi, C., Glas, G., & Abma, T. (2023). A 

Dutch study of remarkable recoveries after prayer: How to deal with uncertainties of 

explanation. Journal of Religion and Health, 62(3), 1731-1755. 

https://doi.org/10.1016/j.explore.2021.05.001 

[39] Lepherd, L., Rogers, C., Egan, R., Towler, H., Graham, C., Nagle, A., & Hampton, 

I. (2019). Exploring spirituality with older people: (1) rich experiences. Journal of Religion, 

Spirituality & Aging, 32(4), 306–340. https://doi.org/10.1080/15528030.2019.1651239 

304

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.69617/uzmu.v1i1.1.1..703
http://hdl.handle.net/10898/10083
https://doi.org/10.3390/rel13111056
https://doi.org/10.1016/j.explore.2021.05.001
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[40] Galioto, C., & Marini, G. (2021). The integration of faith, culture, and life in 

Catholic schools: keys to understanding and pedagogical orientations. International Studies in 

Catholic Education, 13(1), 124-151. https://doi.org/10.1080/19422539.2021.1909946 

[41] Pope Francis. (2019). Message of His Holiness Pope Francis for the Launch of 

the global compact on education. Available online: 

https://www.educationglobalcompact.org/en/the-invite-of-pope-francis/ 

[42] Mileo, P. (2024). Building bridges, not walls: Fostering inclusive communities 

beyond the classroom. Satchel Pulse Blog. https://blog.teamsatchel.com/pulse/building-

bridges-not-walls-fostering-inclusive-communities-beyond-the-classroom 

[43] Folaron, G. (2023). Creating a supportive work environment: The power of 

inclusion. Leantime open dource project management. https://leantime.io/inclusion-at-work-

creating-a-supportive-environment/ 

[44] Gardiner, K. (2024). A leadership guide to diversity & inclusion in the workplace. 

https://positivepsychology.com/diversity-and-inclusion-in-the-workplace/ 

[45] Li, Y., & Singh, C. (2022). Inclusive learning environments can improve student 

learning and motivational beliefs. Physical Review Physics Education Research, 18(2), 020147. 

https://doi.org/10.1103/PhysRevPhysEducRes.18.020147 

[46] Ernst, S. (2021). Anti-discrimination and diversity at school. Findings from the 

evaluation of an organizational implementation process. Cambio. Rivista sulle Trasformazioni 

Sociali, 11(21), 91-102. https://doi.org/10.36253/cambio-11574 

[47] Raguindin, P. Z. J., Custodio, Z. U., & Bulusan, F. (2021). Engaging, affirming, 

nurturing inclusive environment: A grounded theory study in the Philippine Context. IAFOR 

Journal of Education, 9(1), 113-131.https://eric.ed.gov/?id=EJ1291741 

[48] Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & research design: 

Choosing among five approaches (4th edition). Sage Publications 

[49] Lichtman, M. (2014). Qualitative research for the social sciences.  

[50] Lincoln, Y. S., & Guba, E. G. (1985). Establishing dependability and 

confirmability in naturalistic inquiry through an audit. https://eric.ed.gov/?id=ED216019 

[51] McInerney, J. J. (2017). The greatness of humility: St Augustine on moral 

excellence.  https://www.torrossa.com/it/resources/an/5262896 

[52] Ignatowski, G., Sułkowski, Ł., & Seliga, R. (2020). Brand management of 

Catholic Church in Poland. https://scite.ai/reports/10.3390/rel11110607 

[53] Bai, J. (2024). Social pedagogy theory: Governmentality of love education. 

https://doi.org/10.20944/preprints202401.1629.v1 

[54] Marín-Spiotta, E., Barnes, R. T., Berhe, A. A., Hastings, M. G., Mattheis, A., 

Schneider, B., & Williams, B. M. (2020). Hostile climates are barriers to diversifying the 

geosciences. Advances in Geosciences, 53, 117-127. https://doi.org/10.5194/adgeo-53-117-

2020 

[55] Rukiyanto, B. A., Christiani, T. K., & Almirzanah, S. A. (2024). Religious 

education to develop respect for plurality in Indonesia. Journal Of Beliefs & Values, 1-

https://doi.org/10.1080/13617672.2024.2308982 

[56] Utomo, K. D. M., & Marianta, Y. I. W. (2023). The role of social support and 

spiritual well-being in predicting internet addiction among Indonesian seminarians. Pastoral 

Psychology, 1-16. https://doi.org/10.1007/s11089-023-01088-6 

[57] Ahmed, M. R., Ali, A., & Shakir, M. (2023). Analyzing students’ perspectives 

about school and respect for social rules. Global Educational Studies Review, VIII, 8, 515–525. 

https://doi.org/10.31703/gesr.2023(VIII-I).45 

305

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://blog.teamsatchel.com/pulse/building-bridges-not-walls-fostering-
https://blog.teamsatchel.com/pulse/building-bridges-not-walls-fostering-
https://doi.org/10.1080/13617672.2024.2308982
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[58] Whitehall, A. P., Bletscher, C. G., & Yost, D. M. (2021). Reflecting the wave, not 

the title: Increasing self-awareness and transparency of authentic leadership through online 

graduate student leadership programming. Journal of Leadership Education, 20(1), 114-127. 

https://doi.org/10.12806/V20/I1/R8 

[59] Ruiz-Parraga, G. T., López-Martínez, A. E., Esteve, R., Ramírez-Maestre, C., & 

Wagnild, G. (2015). A confirmatory factor analysis of the Resilience Scale adapted to chronic 

pain (RS-18): New empirical evidence of the protective role of resilience on pain adjustment. 

Quality of Life Research, 24, 1245-1253. https://doi.org/10.1007/s11136-014-0852-z 

[60] Garcia, R. (2021). Exploring the relationship between religion and resilience 

among Latina academics in higher education. https://doi.org/10.36837/chapman.000235 

[61] Brewer, M. L., Van Kessel, G., Sanderson, B., Naumann, F., Lane, M., 

Reubenson, A., & Carter, A. (2019). Resilience in higher education students: A scoping 

review. Higher Education Research & Development, 38(6), 1105-1120. 

https://doi.org/10.1080/07294360.2019.1626810 

[62] Campo, V. M. (2021). The role of hope, resilience, religious coping and religious 

problem solving in college students' development. George Fox University. 

https://www.proquest.com/openview/a3f8f6a03d188e99aa66399ba326ed40/ 

[63] Cai, J., & Lian, R. (2022). Social support and a sense of purpose: The role of 

personal growth initiative and academic self-efficacy. Frontiers in Psychology, 12, 788841. 

https://doi.org/10.3389/fpsyg.2021.788841 

[64] Chen, Y., Kim, E. S., Koh, H. K., Frazier, A. L., and VanderWeele, T. J. (2019). 

Sense of mission and subsequent health and well-being among young adults: An outcome-wide 

analysis. Am. J. Epidemiol. 188, 664–673. https://doi.org/10.1093/aje/kwz009 

[65] Kang, H., & Nation, J. M. (2023). Transforming science learning framework: 

Translating an equity commitment into action through co-design. Journal of Science Teacher 

Education, 34(6), 667-687. https://doi.org/10.1080/1046560X.2022.2132633 

[66] Fokas, E. (2019). Religion and education in the shadow of the European court of 

human rights. Politics and Religion, 12(S1), S1-S8. 

https://doi.org/10.1017/S1755048318000457 

[67] Kohlgraf P., (2020). La Croix Report on Archbishop Kohlgraf’s comments. 

https://international.la-croix.com/news/german-bishop-opposes-evangelization-as-a-battle-cry 

against-reform/11018# (11.11.2019). 

[68] Geldhof, J. (2024). Catholic liturgy caught between polemics about differences 

and embracing diversity. In Dissenting Church: Exploring the Theological Power of Conflict 

and Disagreement (pp. 55–68). Cham: Springer Nature Switzerland. 

https://doi.org/10.1007/978-3-031-56019-4_4 

[69] Huuskes, L. M., Heaven, P. C., Ciarrochi, J., Parker, P., & Caltabiano, N. (2016). 

Is belief in God related to differences in adolescents’ psychological functioning? Journal for 

the Scientific Study of Religion, 55(1), 40-53.https ://doi.org/10.1111/jssr.12249  

[70] Kern, M. L., & Wehmeyer, M. L. (2021). The Palgrave handbook of positive 

education (p. 777). Springer Nature. https://doi.org/10.1007/978-3-030-64537-3_25 

[71] Hou, H. (2024). The impact of Catholic education on non-catholic Chinese 

immigrant students. https://scholar.stjohns.edu/theses_dissertations/688/ 

[72] Asiyai, R. I. (2022). Best practices for quality assurance in higher education: 

Implications for educational administration. International Journal of Leadership in 

Education, 25(5), 843-854. https://doi.org/10.1080/13603124.2019.1710569 

306

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.12806/V20/I1/R8
http://dx.doi.org/10.1080/07294360.2019.1626810
https://doi.org/10.3389/fpsyg.2021.788841
https://doi.org/10.1007/978-3-031-56019-4_4
https://doi.org/10.1080/13603124.2019.1710569
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[73] Lapsley, D., & Kelley, K. (2022). On the Catholic identity of students and schools: 

Value propositions for Catholic education. Journal of Catholic Education, 25(1), 159-177. 

https://eric.ed.gov/?id=EJ1359680 

[74] Budnyk, O., Rembierz, M., Arbeláez-Encarnación, T.F., Rojas-Bahamón, M.J., 

Arbeláez-Campillo, D.F., Chinchoy, A., & Matveieva, N. (2022). Formation of tolerance in the 

inclusive environment of an educational institution. Amazonia Investiga, 11(56), 305-319. 

https://doi.org/10.34069/AI/2022.56.08.29 

[75] Camilleri, M. A., & Camilleri, A. C. (2020). The sustainable development goal 

on quality education. The Future of the UN Sustainable Development Goals: Business 

Perspectives for Global Development in 2030, 261-277. 

https://link.springer.com/chapter/10.1007/978-3-030-21154-7_13 

[76] Alaniz, K. (2024). A learning community built on strengths: inspiring educators 

to positively impact student lives. Rowman & Littlefield. 

[77] Mulaudzi, I. C. (2023). Challenges faced by first-year university students: 

Navigating the transition to higher education. Journal of Education and Human 

Development, 12(2), 79-87. https://doi.org/10.15640/jehd.v12n2a8  

[78] Bran, A., Lopes, N., & Lafon, M. (2024). PhD graduates’ appraisals of work 

demands: Challenging, hindering, and not very threatening. Studies in Higher Education, 49(3), 

559-575. https://doi.org/10.1080/03075079.2023.2244963 

[79] Ortega, F. Z. N., Suarez, C. J., Yuipco, W. A., & Cabanilla Jr, A. (2023). A 

systematic review on the academic stresses of college students in blended 

instruction. International Journal of Social Science, Educational, Economics, Agriculture 

Research and Technology, 2(5), 43-52. https://doi.org/10.13140/RG.2.2.10843.64802 

[80] Cao, S. L. (2022). VLSI-inspired methods for student learning community 

creation and refinement. arXiv preprint arXiv:2209.13352.        

https://doi.org/10.48550/arXiv.2209.13352 

[81] Yengkopiong, J. P. (2023). Education leadership in changing learning 

environments: A view of the Catholic Social Teaching. International Journal of Educational 

Administration, Management, and Leadership, 1-12. 

https://doi.org/10.51629/ijeamal.v4i1.113 

[82] Hatun, O. & Kurtça, T. T. (2022). Self-compassion, resilience, fear of COVID-

19, psychological distress, and psychological well-being among Turkish adults. Current 

Psychology, 1-11. https://doi.org/10.1007/s12144-022-02824-6 

[83] King, A. E., McQuarrie, F. A. E., & Brigham, S. M. (2020). Exploring the 

Relationship Between Student Success and Participation in Extracurricular Activities. Schole: 

A Journal of Leisure Studies and Recreation Education, 36(1–2),42–58.  

https://doi.org/10.1080/1937156X.2020.1760751 

[84] Takiguchi, Y., Matsui, M., Kikutani, M., & Ebina, K. (2023). The relationship 

between leisure activities and mental health: The impact of resilience and COVID‐19. Applied 

Psychology: Health and Well‐Being, 15(1), 133-151. https://doi.org/10.1111/aphw.12394 

[85] Cleofas, J. V. (2020). Student involvement, mental health and quality of life of 

college students in a selected university in Manila, Philippines. International Journal of 

Adolescence and Youth, 25(1), 435-447. https://doi.org/10.1080/02673843.2019.1670683 

[86] Buckley, P., & Lee, P. (2021). The impact of extracurricular activity on the student 

experience. Active Learning in Higher Education, 22(1), 37–48. 

https://doi.org/10.1177/1469787418808988 

307

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.1080/03075079.2023.2244963
http://dx.doi.org/10.13140/RG.2.2.10843.64802
https://doi.org/10.48550/arXiv.2209.13352
https://doi.org/10.48550/arXiv.2209.13352
https://doi.org/10.51629/ijeamal.v4i1.113
https://doi.org/10.1007/s12144-022-02824-6
https://doi.org/10.1111/aphw.12394
https://doi.org/10.1080/02673843.2019.1670683
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index


 

 

 

 

 

 

[87] Bonfiglio, C., & Kroh, K. (2020). Inclusion in Catholic schools: From inception 

to implementation. Journal of Catholic Education, 23(2), 138-164. 

http://dx.doi.org/10.15365/joce.2302122020 

[88] Bilung, R., Tarihoran, E., & Nampar, H. D. (2023). Embracing trinitarian 

relationships: The beauty of living with disabled individuals. Mysterium Fidei: Journal of Asian 

Empirical Theology, 1(1), 13-23. https://doi.org/10.5281/zenodo.10066488 

[89] Faggella-Luby, M. N., & Engel, M. (2020). Why inclusion is not coming, it is 

already here: Catholic schools and inclusive special education. http://dx.doi.org/10.15365/ 

joce.2302042020 

[90] Asio, J. M. R., Sardina, D. P., & Olaguir, J. A. O. (2023). Student’s community 

service involvement: Implications for a sustainable community extension service. Asian 

Journal of Community Services, 2(1), 65-76. https://doi.org/10.55927/ajcs.v2i1.2523 

[91] Orillo, J. C., & Prudente, M. S. (2023). Service learning on disaster readiness and 

risk reduction information: perspectives from students and community members. Journal of 

Turkish Science Education, 20(3), 433-452. https://eric.ed.gov/?id=EJ1407773 

[92] Ossai, J. A. (2019). Community life in the perspective of St. Augustine. The 

Catholic Voyage: African Journal Of Consecrated 

Life, 14(3).https://www.nigerianjournalsonline.com/index.php/CVAJCL/article/view/4 
 

 

 

 

 

308

Technium Social Sciences Journal
Vol. 60, 289-308, August, 2024

ISSN: 2668-7798
www.techniumscience.com

https://doi.org/10.55927/ajcs.v2i1.2523
https://techniumscience.com/index.php/socialsciences/index
https://techniumscience.com/index.php/socialsciences/index

